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Ph.D. Program in English

‘The Graduate School and University Center

The City University of New York

365 Fifth Avenue

New York, NY 10016-4309

TEL 2128178315 ax 212.817.1518





[DATE]

[NAME], Director

Princeton Writing Program

South Baker Hall

Princeton University

Princeton, New Jersey  08544

Dear Professor [NAME] and members of the search committee:

I am writing to apply for the position of Lecturer in the Princeton Writing Program. I am a Ph.D. candidate in English at the Graduate Center of the City University of New York, where I will defend my dissertation, Reading for the Pause: The Uses of Suspension in Nineteenth-Century British Poetry, in March 2012. My work has appeared in Romantic Circles and Victorian Poetry. I currently teach topics-based writing seminars in the First-Year Program at The New School’s Eugene Lang College and have previously taught writing at Baruch College, CUNY.

Writing is often perceived—especially by first-year students—as a solitary activity. My seminars, however, challenge that assumption, contextualizing the unavoidably individual act of composing within an ongoing process of broader intellectual exchange. Informal assignments, sometimes completed online, provide the basis for in-class discussions, while more formal assignments often draw explicitly upon classroom activities. I will, for instance, ask students to revise a freewriting exercise based on subsequent class discussions and their classmates’ blog postings in order to introduce them to the conventions of responding to published scholarly work. Indeed, many of the conventions of academic writing, such as integrating quotations, developing coherent paragraphs, or even learning the basics of how certain citation formats work, become more explicable and less arbitrary when students are able to see them as techniques that enable them to participate in broader academic communities with a greater sense of their own agency as writers and thinkers. 

My seminars aim to demystify processes of composing, drafting, and revising as much as possible. Collaborative workshops, which generally combine full-class and small-group discussion with individual reflection, help the class as a whole make a mental transition from drafting to revising. I participate in this stage of the exchange by providing extensive feedback on preliminary drafts, supplementing inline comments with a typed response of one to two paragraphs to help each writer interpret the reactions and suggestions that she has received from her classmates. I’m also deliberate in the way that I frame reading assignments, revising my approaches from year to year to better serve the needs and interests of my students. When I realized that students in my first “Going Underground” course were united in their dislike of one of our central theoretical texts, I experimented with its placement on the syllabus and revised a series of related assignments to better reflect my intentions in assigning the text in the first place. Students in subsequent versions of the course still struggled with this particular reading but were better able to appreciate its value as an ongoing theoretical resource for their own research projects. An attentiveness to framing difficult readings has served me well in my “Forgiveness as Power and Paradox” seminar, which places a number of challenging literary and philosophical texts alongside more accessible readings in popular culture and psychology. My most recent set of evaluations for this course reflects an enthusiasm for Derrida’s “On Forgiveness” that belies the difficulty of the text and suggests that the portions of the course leading up to this reading had succeeded in giving the majority of my students the critical background they needed to feel confident in approaching the text. 

In addition to my teaching experience at Lang and, earlier, at CUNY’s Baruch College, I’ve also had the opportunity to work with the Writing Across the Curriculum Program at the Borough of Manhattan Community College and within the CUNY system as a whole. Over a year of being trained and training other faculty members in writing pedagogy, I became more aware of the ways in which my own teaching practices could be improved. At this point in my teaching career, I’m enthusiastic about building upon the success I’ve had at Lang and developing a new, more discipline-focused writing seminar that meets the standards and practices of the Princeton Writing Program. I would particularly welcome the opportunity to reevaluate the ways that I have traditionally taught the research paper and to learn new strategies for framing the personal essay. Moreover, while I have always incorporated literature into my Lang courses, I look forward to the opportunity to draw more fully on my own disciplinary expertise in the context of a writing seminar. 

The enclosed course proposal, “To Know Me Is To Love Me—Or Is It?”, reflects my longstanding research interest in the connection between epistemology and ethics and draws upon material from the late eighteenth century and early Romantic periods. My dissertation, which deals with the concept of suspension in nineteenth-century poetry, is similarly concerned with the forms that literature offers for functioning within situations of uncertainty or incomplete knowledge. The pause of suspension, as distinct from the delays of narrative suspense, both marks the site of epistemological crisis and functions as a potentially powerful ethical response to uncertainty. My central texts—Coleridge’s Christabel, Shelley’s “Mont Blanc,” Tennyson’s Maud, Robert Browning’s “An Epistle…of Karshish,” and The Prince’s Progress by Christina Rossetti—employ paradigmatic techniques, forms, and images of suspension in order to unsettle habitual patterns of language and knowledge. I argue that what begins as the visionary experience of the Romantic sublime emerges in mid-nineteenth-century poetry as “poetic faith”: a posture of awareness, receptivity, and engagement poised between knowing and not knowing.

Enclosed please find my CV, course proposal, and writing sample. My writing sample, “Dumbstruck: Christabel, the Sublime, and the Willing Suspension of Disbelief,” was published in Romantic Circles – Praxis in 2010. I am happy to send other materials at your request and may be reached on my cell phone at [NUMBER] or via email at [ADDRESS] Thank you for your time and consideration. 

Sincerely,

[NAME}
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